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TEACHING STATEMENT 

My goal as an educator is to help students not only master the course material, but also to change the way 
that my students think about politics.  I introduce students to competing theoretical perspectives and have 
them apply these theories to empirical cases.  In the process, students learn to question the assumptions of 
academic theories, and to develop the skills needed to ask and answer important questions about politics.   

Active Learning Strategies 
I utilize a variety of formats in the classroom to help students engage with the material, ranging from 
lectures, guided class discussion, applications, and participatory activities such as simulations or cases.  
Even when lecturing, I pepper my presentations with questions to the audience to ensure that students 
process the material in an active way.  I draw from a wide range of teaching strategies to help students 
make connections between theoretical material and real-world examples.  Students in my Challenges to 
Democracy in Latin America class cap the section on corruption with a formal debate on whether Brazil’s 
current anti-corruption investigations will prevent or encourage future malfeasance.  I also utilize 
simulations and the case method to help students understand the strategic choices made by political 
actors.  I have designed in-class simulations of the breakdown of democracy in Argentina, 
democratization in Chile, and the politics of economic liberalization in Mexico.  One student in my 
Challenges to Democracy in Latin America course from Fall 2013 explained that “simulations and 
debates were a good way of getting everyone involved and giving us a better understanding of what we 
were talking about.”   

I make a conscious effort to draw out the quieter students during class discussions.  In “free-writes,” 
students begin class by writing their reactions to an opening question, such as “Why do we care about 
inequality?”  This exercise makes it easy to kick off discussion, while also signaling to students that they 
have something to contribute.  Student evaluations highlight my skill in eliciting discussion from both 
talkative and quiet students, as noted in one evaluation from Latin American Politics in Fall 2014: “...the 
format of the class made it easy for everyone to get involved in class discussion… you always made sure 
to get people’s opinions that are not the most vocal.”   

I utilize technology to maximize the impact of time spent in the classroom.  In 2015, I received a Faculty 
Instructional Technology grant from Colby to “flip” my undergraduate introductory methods course: I 
replaced many of the readings with video lectures, reserving more class time for hands-on activities and 
discussions.  Students may pause the videos or rewatch if they found the material confusing, thus 
addressing the common problem of students entering the course with different levels of preparation.  I 
have also assigned these video lectures for my senior seminar to guide students through the process of 
social science research in writing their capstone research papers.  In evaluations, students noted the 
effectiveness of the flipped classroom approach in cementing the material.  One student from my methods 
class in spring 2016 noted: “The video lectures were extremely helpful to me. I really appreciated being 
able to pause them and take notes at my own pace. Although the questions at the end were annoying to 
answer sometimes, they helped me to reflect on what I had just learned.”  

Setting High Expectations 
I have crafted my classes to challenge my students, while providing them with the guidance and tools that 
they need to meet my high standards.  I aim to be as straightforward as possible in my expectations.  To 
this end, I provide students with clear paper prompts and rubrics, and study questions to guide their 
readings.  In turn, I expect my students to do the hard work of wrestling with the material.  Indeed, the 
most common complaint in my evaluations is that I am too demanding.  However, students with this 
complaint are outnumbered by those who say that my high expectations pushed them to grow as scholars.  
For instance, in Spring 2015 one student in my senior seminar, Civil Society and Social Change in Latin 
America, stated that “Lindsay expects nothing but 100% from us, and she also gives us 100%.  Everyone 
worked really hard in this course despite its challenging nature.” 


